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Introduction

The work environment will change drastically in this millennium. Twenty-first century entrepreneurs, if they are to succeed, must think differently and more creatively. Much of the current schooling process teaches students how to work inside a structured and oftentimes bureaucratic organization. It teaches certainty.

We envision schools that teach about uncertainty, helping students learn how to deal with ambiguity and how to manage chaos. Instead of reinforcing uniformity and conformity, we need to develop citizens who will be creative and original thinkers, who will "make jobs instead of take jobs." We want Americans to be prepared to compete effectively in tomorrow's multicultural global economic environment.

Learning Theories

Every person has the potential for entrepreneurial thinking. From pre-school age, children show entrepreneurial tendencies. Too often, the formal schooling process moves them away from entrepreneurial thought, shutting them into intellectual "boxes." It is our job as educators to help break these walls down, and to assist in the growth of entrepreneurial thinking. Entrepreneurs in Action! was designed with that goal in mind. Using the "whole-part-whole" teaching model (See Diagram 1), teachers can link learning with real-life applications (Clouse & Goodin, (2001a,b); Clouse, Goodin & Aniello, (2000); Clouse, Goodin & Helbig, (1999). Student projects progress from the local to a global scope and from simple to complex topics and ideas. One unique feature is the use of "Online Experts" to relate local real-world situations to traditional curricular goals. The program is offered at all educational levels and in multiple locations.

Relating subject matter to the real needs of students has never been easy to do, and it seems that it is getting more difficult all the time. Changes such as the shift in demographics, the growth of populations with special needs, and overcrowding are just a few of the factors which prevent good teachers from connecting the needs of the individual child with the curriculum. On top of that, it seems that just when they think they have a handle on it, teachers are given a new program to implement. Increasingly, school systems are adopting more demanding curricula and expecting teachers to deliver the content in meaningful ways. Often, overwhelmed educators resort to a lecture/memorization model of teaching and learning in an effort to satisfy the requirements of the new programs (Donsky, 1999). Rather than solving the problem, such methods seem to make matters worse. In many cases, children are able to master the material for a test but show little ability to transfer that learning into other domains. How can we overcome this obstacle?

There is a body of research that suggests that one way to involve children in the kind of learning which transfers to other tasks is to employ teaching methods built around the concept of situated cognition. Authors Brown, Collins, and Duguid (1989) hold that students learn more effectively if they are presented materials in realistic contexts. In such scenarios, students can attack problems from a "global" perspective, actually using the tools of their cognitive "trade." Thus, students who learn to "think like a mathematician" are more likely to solve problems mathematically. How does it work?

The Cognition and Technology Group at Vanderbilt University (1990) argues that situated cognition goes hand in hand with a concept called "anchored instruction," in which problems are anchored (situated) in a videodisc-based problem-solving scenario, which is naturally interdisciplinary. One of the fundamental principles is the use of problem presentations that contain all the data necessary for a solution. By focusing on the holistic nature of the task, learners are able to employ a variety of problem-solving techniques that may be grounded in altogether different disciplines.

There are numerous examples of situated cognition in action, some of which are

included as references in this project. One such is the Jasper Woodbury Series, which was produced by Vanderbilt University (CTGV, 1997). The goal of this work is to "help people understand the kinds of problems and opportunities that experts in various areas encounter, and to see how experts use knowledge as tools to identify, represent, and solve problems" (CTGV, 1997, p. 24). As a second goal, the authors state the desire to encourage viewing problems from "multiple points of view" in an effort to have students integrate knowledge from different domains.

This project is built along the same lines. It is targeted at students at many levels. Its goal is to help them to integrate math, science, and social studies skills through a contextual teaching method. Our intention is to present a problem scenario and to have your students react by solving the problem using the skills you are already teaching them and the clues provided in the story. Put simply, this is an opportunity for them to put their knowledge to a "real-life" test, or at least to that of a close simulation of the real world!

Certain prerequisite skills need to be in place prior to undertaking this project. For example, students need to be familiar with group projects, using computers for research and presentation, and must have the ability to create and present an idea to others.

Process


Case studies have been developed around several issues related to innovation, creativity and entrepreneurial thinking. The cases are designed to encourage students to see opportunities that others often do not see, when viewing the case or real-life issues.


Each case is designed for a particular learning group and will contain a problem-based scenario, guiding questions, resources, online experts and an evaluation process. Learning strategies will be used to encourage students to look for entrepreneurial solutions, while dealing with social and economic issues. Students will be introduced to the case and information about the process, including the use of computers for research and online experts. Students will be given the freedom to identify their own issues from the case and to develop a solution or a plan to help solve the issues. Students present the final product in a group presentation before a panel of the experts. The plan should include all elements shown in Diagram 2. A presentation of this plan design, complete with descriptions of the associated elements, is available at http://entrepreneurship.vanderbilt.edu/curricul.htm. In addition, several resources are included in appendix form at the end of this manual.


Evaluation


The evaluation process is designed to support the work of the teacher in his/her regular classroom, as well as measuring the success of the Entrepreneurs in Action program.

Assignment 1 - Students will write a two-page essay describing the issues in the scenario. This is an individual exercise. The essay will be analyzed for writing style, problem identification and creative vision for a solution to the issue.

Assignment 2 - Students will work in groups to discuss the essay and to discuss the issues and possible solutions. Students may combine ideas as they move to the next step. Students will conduct research on their ideas identified in their groups and develop a plan of attack. Students will write a daily journal about their group work. The journal will be analyzed to study trends in the thinking process.

Assignment 3 - Students will develop a group presentation about the issues and how they can be solved. Students will be assessed on creativity of the solution, presentation methods and feasibility of the solution.

Daily Schedule

Each case is designed as an interdisciplinary unit, which may take as little as three weeks, depending upon the level of cooperation among teachers. It could be taught in a single classroom, but we recommend that Social Studies, Math, Language Arts and Art teachers work together on the unit. Physical Education and Music teachers may also participate, depending upon the solutions proposed by the students. Although it may begin in any classroom, we feel that it is best suited to start off in either Social Studies or Math. The following time line is offered as a general guideline for how to proceed with the unit, and may be altered to fit the needs of your situation.

Schedule of Events

Day # 
Student Activity

Time

Evaluation

Teacher Role(s)


1
Read Problem, Form Groups
1:30 

Daily Logs

Facilitator/Coach


Begin Group Work*

2-4
Group Work* 


1:30-2:00 
Logs,


Facilitator/Instructor








Concept Maps

5-6
Presentation Preparation 
1:30-2:00
Logs, Concept Maps
Facilitator/Instructor

7 
Presentations 


2:00
 
Feedback Forms
Evaluator

* (Just in Time Learning Phase: Gather Data; Explore Business Plan Components; Watch Videotape; Problem-Solving; Access Online Resources.)
So, what are you going to do this summer?

R. Wilburn Clouse

Wil.clouse@vanderbilt.edu
Vanderbilt University

Two middle school students named Pat Smith and Jane Jones were having lunch together in the wonderful school cafeteria a few days ago.  Pat said to Jane, "What are you going to do this summer?"  Jane said, "I don't know.  There is not very much to do in the city of Murfreesboro for middle school students."  Pat said, "Last summer, I was extremely bored.  I was so happy when school started in late August so that I could meet my friends and create new friends in the school environment."  Pat and Jane agreed to have lunch together for the next few weeks to discuss the social issues related to middle school students.  Over the next few weeks, they tried and tried to come up with an exciting, interesting and motivating plan for their summer holidays.  They discussed their dilemma with their parents and with other student friends. 

Pat's mother told the two girls of a theme park called "Opryland" that was once operated in the nearby town of Nashville.  The Opryland theme park had a number of exciting rides and live musical performances.  The families attended the theme park several times during the year.  It was possible to buy a season ticket and the entire family could enjoy the theme park.  Unfortunately, the owners of the theme park, Gaylord Enterprises, closed the theme park a few years ago and built a shopping mall, Opry Mills, thereby leaving families without a place to socialize and entertain during the summer and early autumn months.

The two girls immediately picked up on this idea and thought "Why can't we revive the theme park idea on a smaller scale here in the Murfreesboro area?"  The two girls took this idea to their teacher, Rhonda Murray, and asked if they could do a project around this idea.  Ms. Murray was delighted to have the students be involved in this type of project and so the students began to involve the entire class in subgroups to develop a plan for an entrepreneurial venture. 

Resources

Every plan must contain certain features in order to be judged feasible. View these Business Plan Elements (FREE resource at http://entrepreneurship.vanderbilt.edu). You may also review this web site for information about entrepreneurship development.

Online Experts and Their Roles In The Project

Real estate agent with commercial background

    Charlie Harrison / Bob Parks Realty

    615-849-5163  /  615-896-4040

    e-mail: Harrisoc@realtracs.com

 

MTSU Business Professor

    Dr. Klika at MTSU Business Department

    615-898-2745

    E-mail: dklika@mtsu.edu

Bank President

    Jim Bryant at Bank of Murfreesboro

    615-890-1111

    E-mail: jbryant@bankm.com

School Administration

    Greg Lyles / Principal at Mitchell-Neilson Elementary

    615-890-7841

    E-mail: glyles@cityschools.net

Citizens

    Scott Murray / lives in Murfreesboro and loves theme parks

    615-907-4864

    Cap_art@hotmail.com
Links

Here are some good starting points for you, and some clues to keep you going!

Web Sites Related to Business Start-Ups

1. Entrepreneurship Education Forum will give you a starting point for all of your research into entrepreneurship. Go to the home page and follow the button marked "links."

http://entrepreneurship.vanderbilt.edu
Area Sites

Nashville Chamber of Commerce - http://www.nashvillechamber.com/
Murfreesboro Sites
Murfreesboro Chamber of Commerce - http://www.rutherfordchamber.org/
City of Murfreesboro, TN - Home Page

Description: Official municipal web site, with information about city government services, issues, and events - www.ci.murfreesboro.tn.us/
Theme Park Sites

Gaylord Entertainment web site - http://www.gaylordentertainment.com/
Resources about Opryland - http://www.alexsplace.com/Postcards/Opryland-USA-Theme-Park/Opryland-USA-Theme-Park-Main.htm
http://www.petulaclark.net/tv/americantv/opryland.html
Dollywood - http://www.dollywood.com/
Guiding Questions

1) Why would middle school students want to be engaged in this type of project?

2) What resources already exist in the Murfreesboro area for middle school students?

3)  What was the Opryland Theme Park and what impact did it have on the Middle Tennessee area?

4) Can middle school students understand the magnitude of such a vast theme park as Opryland?

5) Can middle school students conceptualize smaller projects that may be entertaining to students?

6) Can middle school students conceptualize and develop a business venture that has local appeal?

7) Can middle school students work in small teams on different approaches to solving this issue?

8) Can middle school students develop a business approach to solving the issues related to entertainment for middle school students during summer vacation?

Instructor Notes

Learning Objectives

Learners will gain the following knowledge and skills from this project:

1. To understand the composition of a basic business feasibility plan (Knowledge,

Comprehension).

2. To understand how the parts of the business plan work together to form a

workable plan of action (Application/Analysis).

3. To judge the feasibility of a simple business plan (Evaluation).

4. To appreciate the role that small business owners play in the development of a

community (Affective).
Product(s)

Phase One-Where Do I Stand?

Write a two-page essay describing issues connected with the problem(s) dealt with in the scenario above. List them as pros and cons in an argument for or against your proposed solution. In groups, discuss your ideas and decide on one idea or a combination of ideas that the group will work on as a group project.

Phase Two-Doing the Research

Building on Phase One, create a plan for your solution, being sure to address all of the issues you identified. Make sure that your solution is economically viable and community friendly.

Phase Three-Taking It Public!

Present the plan to a group of community leaders for judging. The presentation should be creative, and may include such elements as artwork, video or audio production, posters, overhead transparencies, computer-based multi-media presentations, acting, music, etc. 

Assessment

LO#1. To understand the composition of a basic business plan.

Business Plan Logbook (Empty Outline, Minute Paper Combination) -- To be filled in after viewing the introductory video, and after each class session, this is both a formative and summative assessment and incorporates daily "talk-back." Each student will fill in the definitions of the business plan phase covered in their group activity for the day. There will be a section of journal in which they will also write any notes of observations that they make, questions that they generate, and responses from both teachers and online experts. At the end of the unit, each

student should have a completed logbook.

LO#2. To understand how the parts of the business plan work together to form a

workable plan of action.

Concept Map -- This exercise is somewhat like drawing a "web." Using figures (like circles and boxes) to represent concepts, and by connecting them with lines and arrows, the student begins to graphically represent understanding of complex relationships and influences (See Appendix B). This assessment has the advantage of appealing to those students who relate to the world better through the senses of vision and speech, and is both formative and summative in nature. As the unit progresses, each student group will create a concept map of the business plan's different parts. They will add to it as they reach understanding of how the many parts interact. 

LO#3. To judge the efficacy of a simple business feasibility plan.

Class Modeling -- This reflects the culminating project, the development of a business feasibility plan. Two groups of evaluators are employed, volunteer experts (see the list of consultants for advice) and peers. Each will judge the worth of the group's business plan. The judges will fill out an evaluation form as the groups are giving their presentations, making recommendations for improvement, deciding whether these plans deserve to be pursued, and supporting their evaluations with reasons. Students will have their own feedback forms.

LO#4. To appreciate the role that small business owners play in the development of

a community (Affective).

Reflective Essay -- Before beginning the unit, students will write a one-half page summary on the role of small business in the community's development. The prompt for this paper will be the phrase “To help keep young people out of trouble, our community needs a __________.” At the end of the unit, they will write a two-page essay on a similar topic, and detailing their experiences with this project. 
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APPENDIX A

DISCUSSIONS, ACTIVITIES AND EXTENSIONS 

Discussions, Activities and Extensions

Teachers should help guide the students to see unusual opportunities to solve the case. Here are some possible topics and activities that you may choose to use during the course of the project:

1) Discuss the problem in a large group setting (set the context).

2) Group students and request that they assign roles to group members.

3) Have students address the leading questions.

4) Have students dream up ideas for summer activities.

5) Steer students toward some type of business venture that is of interest to them.

6) Once some business idea has developed in the groups, teach students how to develop a business plan.

7) Show the video "The E in Me." Focus on qualities of entrepreneurship that related to solving the problem at hand.

8) For background information, have students look up web sites to show in the case.

9) Using just-in-time teaching, have students work on developing the venture's name and mission statement.

10) Continuing, have students develop a description of the venture.

11) Develop a cost analysis for the venture.

12) Develop a management team (i.e. CEO, CFO, etc.). Teach the students what these are and have them identify with the title.)

13) If possible, have students make a decision about the type of legal entity their venture should be (i. e., sole proprietorship, partnership, corporation, non-profit corporation, etc.).

14) Have students understand their competition and local requirements.

15) Have students present their ideas using PowerPoint or other technology to the class at the end. Also, have a written document turned in as the final product (See Products).

Teach students good format for the written feasibility plans. The plans will be reviewed and scored as a means of evaluation.

APPENDIX B

DEVELOPING A MISSION STATEMENT 

Developing a Mission Statement

The following is offered as a guide to developing a company mission statement. 

__________________________ [produces or provides] ________________________________

Name Of Company


Choose One


What You Do

for __________________________. Our market is ____________________________________ 


Your General Customer Type




Place
and our customers are ______________________________. The first priority of our company is 





Your Specific Customer Type
__________________________. We are better than our competitors because _______________


What Matters Most







What Makes
_______________________________________________________. Our [product or service] is

Your Company Better







        Choose One

_________________________________________________________. It is outstanding because 


Describe Your Product or Service
_____________________________________________________________________________.


What Makes Your Product Or Service Great
In providing our [product or service] our first goal is ___________________________________



          Choose One



Name of Most Important Goal
_____________________________________________________________________________.

We will reach this goal by ​_______________________________________________________.







Exactly How You Will Reach Your Goal

APPENDIX C

LEGAL FORMS FOR YOUR COMPANY 

Legal Forms For Your Company

The type of legal form your company takes depends on the type of business you want to start. There are four general categories:

Sole Proprietorship -- You own it, you run it; if it succeeds, you win and if it fails, you lose.

Partnership -- You share everything with others, profits, losses, risks and rewards.

Corporation -- Stock is owned by many others. They finance the company. You have almost no

personal risk or reward (you generally are paid a salary by the company).

Limited Liability Company -- Many members share profits, and there is little risk to individuals.

As you look at this table, ask yourself this question: Who is responsible?

	
	Sole Proprietorship
	Partnership
	Corporation
	Limited Liability Company

	Profits
	You
	You & others
	Others
	You & others

	Losses
	You
	You & others
	Others
	You & others (limited)

	Risks
	You
	You & others
	Others
	You & others (limited)

	Rewards
	You
	You & others
	Others
	You & others
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Diagram 2.





Business Plan Concept Map








